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|_earner/teacher-centered teaching

Learning theories:
= behaviourism

= cognitivism

= constructivism

= humanism




The Purpose of the Study

to gain an understanding of
educational achievements, educational
performance and learning from the
faculty’s perspectives.
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Y]

to explore faculty members’ perceptions
about the teaching and learning processes

of students in Sabah groups

to study what makes the instruction of
Sabah group students different from
traditional groups.




Humanistic Learning Theory
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Methodology
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Research Questions

What are the perceptions of instructors about educating students in Sabah groups?

Considering the academic achievements of students in Sabah groups, what makes

their instruction different from traditional groups?




Key Findings
Participant 1

Onanavi quruplarda ve sabah quruplarinda tohsil alan tolobalords akademik gostaricilar ilo
yanasli, Ilk novbada, diinyagoriisii vo dolayist ile 6zUnU 1fads torzinds shomiyyatli deracads
forqlar var. Sabah qurupunun talabalari bir cox mosalolorde daha moalumatli, daha aciq fikirli va

daha sorbastdirlor.

[ There are significant differences in students studying in traditional groups and Sabah groups,
along with academic performance, primarily in the worldview and, consequently, in the way of
self-expression. Sabah students are more knowledgeable, more open-minded and more
assertive about many Issues.]




Key Findings
Participant 2

Iki miixtolif qrupdan olan taloboaloro kurrikulumda méveud olan clizi farqlori nozers almasaq
(mosalon Sabah quruplarinda kecirilon Ingilis dili fonni Uclin nozords tutulan dors saatlar:
nisbaton daha coxdur) demok olar ki, eyni fonlor kecirilir. Lakin, darslorin kegirilmo
texnologiyasi forglidir.

[Students from two different groups are taught almost the same subjects, not to mention the
slight differences in the curriculum (for example, the number of classes for the English
language subject in Sabah groups is relatively more). However, the method of conducting
classes is different.]




Key Findings
Participant 2

... bUtln misllimlorin maasir diisiincali, modern miisllimlor olmasidir. Sabah quruplarinda
tolobalarin oldugu muhit sarbast, aciq fikirli olmag: dastoklayir, talobalor miitomadi fordi va

ya grup soklinds aktiv faaliyyatlora calb olunur vo onlara daima 6zlni ifads etmok imkani
verilir.

[... almost all teachers are modern-minded, modern teachers. The environment where
students are in Sabah groups supports being free, and open-minded, students are constantly

Involved in activities individually or in groups, and they are always given the opportunity to
express themselves.]




Key Findings

Participant 2

BUtln tohsil alanlarin baslica ehtiyaci onlara tohsil veran miiollimin yaxsi davranisi vo
anlayisli olmasidir. Miisllim faktoru vacibdir. Miisllim istonilon grupda tolobalorin dyronmasi
Uctin munbit, humanist bir muhit yarada biler vo ya tamamils aksing, taloboni demotivasiya

edo bilar.

[The main need of all learners iIs an approachable attitude and a good understanding by the
teacher who educates them. The teacher factor is important. The teacher can create a fertile,
humanistic environment for students to learn in any group, or, on the contrary, demotivate the

student.]




Key Findings

Participant 2

Moasalon sabah quruplarinda bir etnik azligdan olan talobs olduqda vo ya hansisa bir fiziki
qusuru olan talobs olduqgda onlar ilk névbads bu talabaya neco komok edacakloari barads
diistiniirlor, forqliliklori daha tez monimsayirlar.

[For example, when there are students from one ethnic minority in Sabah groups or students
with some physical disability, they first think about how to help this student, and they
quickly master the diversity.]




Key Findings

Participant 1

Hor miihito lider lazimdir. Sabah quruplarinda o liderliyrt miiollim tizorino gotirir vo 0z
davranislar 1lo taloboalorinoe niimuns olur vo bu miihitds tolabalorin biitiin miisllimlori belo
olduglar ti¢lin avtomatik tolobolorde do bu xiisusiyyatlor formalasir - bu aslinda bir tarbiyo
formasidir. Ononovi quruplarda 1so asas fikir fonnin mozmumunun ¢atdirilmasina yonalir oksor
miuiollimlor dorsini deyir va sinif otagini tork edir.

[Every environment needs a leader. In Sabah groups, the teacher takes that leadership and sets
an example for his/her students with his behaviour, and since all the teachers of the students in
this environment are like that, students nurture these characteristics involuntarily - this is
actually a form of upbringing. In traditional groups, however, the main focus is to convey the
content of the subject most teachers teach and leave the classroom.]




Summary of Key Findings

» The same curricula are used in Sabah and traditional groups
» Selected teachers instruct the students in Sabah groups

» Teacher attitudes are different in traditional and Sabah groups
» Learning environments are different

» Students are treated with respect

» Students in traditional groups are not motivated to engage in group or pair activities.
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Recommendations

= Instructors who teach both in traditional and Sabah groups should establish the same

expectations about the learning outcomes of their students (Gottfredson et al., 1995).
= Students of both groups should feel respected and valued (Kaplan & Owings, 2000).
= Student-centred instruction should be implemented in both groups (Brown, 2008).

= All teachers should have access to high-quality training to be able to upgrade their

teaching skills and abilities in order to be able to meet the diverse needs of students

(Kyriakides et al., 2009).
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